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From Music Curriculum Framewor k

TEKS/Strand

Content/Pr ocesses

Vignette

Per ception

Grade 8 Instrumental Ensemble may be composed
of students who have taken one year of
instrumental ensemble (grade 7) or may consist of
some students taking instrumental ensemble for
the first time in addition to the larger organization
class. All students should have played their
instrument one full year before taking this class,
with two years preferred. Class materials are
different from those used in orchestra and band.
Classes study chamber music and the educational
values that accompany such instruction. Students
learn about transposing instruments when writing
for avariety of wind instruments, deepening their
insight, and increasing their musical knowledge.
Difficulty of performance materias varies
according to the abilities of each ensemble.
Students progress to meet higher expectations
while maintaining performance standards.

Creative Expression/
Performance

Students play different music in groups of duets,
trios, quartets, quintets, etc. Students develop
individual leadership by performing musicin
which the parts are customarily not duplicated.
Each student has responsibility for the success of a
composition. A variety of music isavailable for
study; with many instrumental configurations.
Students work in groups with different instrument
combinations and perform a diverse selection of
music. They perform increasingly challenging
material and demonstrate competent technical
skills, improving personal achievement while
contributing to the success of the group. Students
apply creativity and originality to the composition
of small ensemble selections. They may also
arrange material for a specific ensemble with
specific instrumentation. The objectives of this
class always focus on fostering the musicianship
of students, not on success in competitive contest.

Historical/Cultural
Heritage

Students demonstrate stylistic authenticity. They
add to their repertoire by attending live
performances and by listening to recorded works
performed by chamber groups. Insight and
knowledge of historical periods, styles, genres, and
composers increase student awareness of personal
performance abilities and expectations. Small
ensembl es unique to varied cultures are often
taught in Instrumental Ensemble, such as
Mariachi.

Response/Evaluation

Students use reflective evaluation and critiquesin
assessing personal progress. They also reflectively
evaluate the progress of the ensemble as awhole.
Critically listening to characteristic timbres, blend,
and balance increases students’ interpretation

Ben Whitney helps his eighth grade
students learn to compose music by
setting specific guidelines for their
work. As part of the composition
process, Mr. Whitney asks his
students to demonstrate how the
elements of music are used in their
compositions to achieve unity and
variety, tension and release, and
balance.

To assess their progress, Mr.
Whitney asks each student to
compose awork in ABA, AABA,
ABACA, or theme-and-variations
form; to performit asasolo

or with a group of students; and to
explain to the class how they have
used the elements of music to
achieve their musical goals. Any
melodic, harmonic, rhythmic, or
electronic instruments may

be used. Each student writes his or
her piece using sufficiently precise
notation to allow the same
performance group to reproduce the
piece accurately in subsequent
performances.
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skills and builds their criteriafor musical
judgment.
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English Language Arts

Strand

Vignette

(8.7) Reading/fluency.

The student reads with
fluency and understanding in
texts at appropriate difficulty
levels.

(A) read regularly in instructional -level
materials that are challenging, but
manageable (textsin which no more
than approximately 1 in 10 wordsis
difficult for the reader) (7); and

(B) adjust reading rate based on
purposes for reading (4-8).

(8.8) Reading/variety of
texts.

The student reads widely for
different purposesin varied
SOUrces.

(A) read classic and contemporary
works (2-8); and

(B) select varied sources, such as plays,
anthologies, novels, textbooks, poetry,
newspapers, manuals, and electronic
texts when reading for information or
pleasure (6-8):=

(8.9) Reading/vocabulary
development.

The student acquires an
extensive vocabulary through
reading and systematic word
study.

(A) draw on experiences to bring
meanings to words in context, such as
interpreting figurative language idioms,
multiple-meaning words, and analogies
(6-8); and

(B) use multiple reference aids,
including a thesaurus, a synonym
finder, a dictionary, and software, to
clarify meaning and usage (4-8).

(8.11) Reading/literary
response.

The student expresses and
supports responses to various
types of texts.

(A) offer observations, make
connections, react, speculate, interpret,
and raise questions in response to texts
(4-8); and

(B) interpret text ideas through such
varied means as journal writing,
discussion, enactment, and media (4-
8):

Davis Middle School band director, Ben
Whitney, is setting specific guidelines for his
student composers by integrating lessons from
the eighth grade English language arts
curriculum. After meeting with the eighth grade
English teacher, Ms. Ballard, the teachers plan an
arts integration activity that focuses on the
Reading strand of the ELA TEKS. Ms. Ballard
and Mr. Whitney select two Shakespearian
sonnets. These sonnets will be used as atool for
the students to use to deepen understanding of
pattern and interpretation.

Ms. Ballard distributes the sonnets to her class.
Sheinstructs the students that they are to read and
write a preliminary description of the main
themes that are presented in the sonnet.

Mr. Whitney distributes the same sonnetsin
music class. He asks the students to find the
pattern or absence of pattern in the sonnets.

The following day, the teachers ask the students
to collaborate in groups to explore the concept of
patterns. Mr. Whitney refers back to the styles of
work the students have composed for music class
(for example, ABA, AABA, and ABACA) and
asks the students to compare that work to the
patterns found in Shakespeare’ s sonnets. Ms.
Ballard asks the groups of students to discuss the
meaning of the sonnets and how the use of iambic
pentameter contributes to that meaning.

Once the students have completed the group
discussions and discoveries, the teachers ask the
students to write a response in the pattern style of
the sonnets. The music students will respond by
creating an original musical piece;; in English,
students will respond by creating a sonnet of their
own.
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(8.1) Listening/speaking/
pur poses.

The student listens actively
and purposefully in avariety
of settings.

(A) determine the purposes for
listening, such asto gain information,
to solve problems, or to enjoy and
appreciate (4-8);

(C) understand the major ideas and
supporting evidence in spoken
messages (4-8); and

(D) listen to learn by taking notes,
organizing, and summarizing spoken
ideas (6-8).

(8.2) Listening/speaking/
critical listening.

The student listens critically
to analyze and evaluate a

speaker's message(s).

(A) interpret speakers’ messages (both
verbal and nonverbal), purposes, and
perspectives (4-8); and

(D) monitor his’her own understanding
of the spoken message and seek
clarification as needed (4-8).

(8.3) Listening/speaking/
appreciation.

The student listensto enjoy
and appreciate spoken
language.

(A) listen to proficient, fluent models
of oral reading, including selections
from classic and contemporary works
(4-8); and

(B) analyze oral interpretations of
literature for effects on the listener (6-
8).

(8.4) Listening/speaking/
culture.

The student listens and
speaks to gain and share
knowledge of hig’her own
culture, the culture of others,
and the common elements of
cultures.

A) connect his/her own experiences,
information, insights, and ideas with
the experiences of others through
speaking and listening (4-8).

(8.5) Listening/speaking/
audiences.

The student speaks clearly
and appropriately to
different audiences for
different purposes and
occasions.

(C) present dramatic interpretations of
experiences, stories, poems, or playsto
communicate (4-8); and

(E) use effective rate, volume, pitch,
and tone for the audience and setting
(4-8).

Davis Middle School band director, Ben Whitney,
is setting specific guidelines for his student
composers by integrating lessons from the eighth
grade English language arts curriculum. After
meeting with the eighth grade English teacher, Ms.
De Los Santos, the teachers plan an arts integration
activity that focuses on the listening strand of the
ELA TEKS. Ms. De Los Santos and Mr. Whitney
select two modern poems. These poems will be
used astools for the students to deepen their
understanding of rhythm and interpretation.

To begin the activity, Ms. De Los Santos
distributes the two poems to her English class and
asks them to read and interpret them. Then she
asks the students to pair off and have one person
read the poems while the other playsthe role of the
audience. Ms. De L os Santos asks each student to
identify the main ideas and themes of the poems.
Mr. Whitney uses the same poemsin his
Instrumental Ensemble class to analyze the
structure and composition of the poetry and how
that relates to musical composition. Class
discussions conclude both classes.

The following day, Mr. Whitney asks the students
to create amusical response to the poetry. The
musical response is trand ating the poem into a
musical score. Thisscore will “present dramatic
interpretation” of the poems and help the students
correlate the concepts of rate, volume, pitch, and
tone.
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(8.3) Patterns,

relationships, and algebraic
thinking.

The student identifies
proportional relationshipsin
problem situations and solves
problems.

(A) compare and contrast proportional
and non-proportional relationships;
and

(B) estimate and find solutions to
application problemsinvolving
percents and proportional
relationships, such as similarity and
rates.

(8.5) Patterns,
relationships, and algebraic
thinking. The student uses
graphs, tables, and algebraic
representations to make
predictions and solve
problems.

(A) estimate, find, and justify
solutions to application problems
using appropriate tables, graphs, and
algebraic equations.

(8.11) Probability and
statistics.

The student applies concepts
of theoretical and
experimental probability to
make predictions.

(A) find the probabilities of compound
events (dependent and independent);
and

(B) use theoretical probabilities and
experimental resultsto make
predictions and decisions.

Davis Middle School band director, Ben Whitney, is
setting specific guidelines for his student composers
by integrating lessons from the eighth grade
mathematics curriculum. After meeting with the
eighth grade math teacher, Mr. Ling, the teachers
plan an artsintegration activity that focuses on the
patterns strand of the Mathematics TEKS. Mr. Ling
and Mr. Whitney work together to create the lesson.

In mathematics the students are working on pattern
relationships and algebraic thinking. In music class,
Mr. Whitney is working with his students on an
extension of the pattern concept. He informs the
students it is the same concept taught in math with
Mr. Ling. Mr. Whitney has passed out sheet music
that has musical notes drawn in for the students. He
explains to the students that the notes are arranged in
a series of patterns. The students are asked to “break
the code” of the pattern by locating the patterns used
in the sheet music.

Once the students are finished with the assignment,
the teachers play the original music in its entirety so
the students can verify how close they came to
finding the patterns. They also can share “variations”
of the original piece by changing the relationship of
patterns in the piece.
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(8.14) Underlying processes
and mathematical tools.
The student applies Grade 8
mathematics to solve
problems connected to
everyday experiences,
investigations in other
disciplines, and activitiesin
and outside of school.

(A) identify and apply mathematicsto
everyday experiences, to activitiesin
and outside of school, with other
disciplines, and with other
mathematical topics;

(B) use a problem-solving model that
incorporates understanding the
problem, making a plan, carrying out
the plan, and evaluating the solution
for reasonableness;

(C) select or develop an appropriate
problem-solving strategy from a
variety of different types, including
drawing apicture, looking for a
pattern, systematic guessing and
checking, acting it out, making atable,
working asimpler problem, or
working backwardsto solve a
problem; and

(D) select toals, such asreal objects,
manipulative, paper/pencil, and
technology, or techniques, such as
mental math, estimation, and number
sense, to solve problems.
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(8.2) scientific processes.
The student uses scientific
inquiry methods during field
and laboratory
investigations.

(A) plan and implement investigative
procedures, including asking questions,
formulating testable hypotheses, and
selecting and using equipment and
technology;

(B) collect data by observing and
measuring;

(C) organize, analyze, evaluate, make
inferences, and predict trends from
direct and indirect evidence;

(D) communicate valid conclusions;
and

(E) construct graphs, tables, maps, and
charts using tools, including computers
to organize, examine, and evaluate
data

(8.5) scientific processes.
The student knows that
relationships exist between
science and technology.

(A) identify a design problem and
propose a solution;

(B) design and test a model to solve the
problem; and

(C) evaluate the model and make
recommendations for improving the
model.

(8.7) Science concepts.

The student knows that there
is arelationship between
force and motion.

(A) demonstrate how unbalanced
forces cause changes in the speed or
direction of an object’s motion; and

(B) recognize that waves are generated
and can travel through different media.

Davis Middle School band director, Ben Whitney,
is setting specific guidelines for his student
composers by integrating lessons from the eighth
grade science curriculum. After meeting with the
eighth grade science teacher, Ms. Riola, the
teachers plan an artsintegration activity that
focuses on scientific investigation. Ms. Riolaand
Mr. Whitney work together to create the lesson.

In science the students are working on scientific
inquiry methods. Ms. Riola has passed out sheet
music that has musical notes drawn in for the
students. She explains to the students that the notes
are arranged in a series of patterns. The students
are asked to |locate the patterns used in the sheet
music. Once the pattern is clear to the students,
they are asked to draw conclusions on what will
happen next in the music.

In music class, Mr. Whitney is working with his
students on composition choices using an ABA
style of composing. He hands out the same piece
of music and asks the students to compl ete the
music appropriately in the style that has been
established.

The following day, both teachers inform the
students that they are to formulate a testable
hypothesisin dealing with patterns in sheet music.
The students will recognize the patterns used in the
sheet music, draw conclusions, and create the
missing lines of music. The students predict what
the “missing” lines of music look like by
identifying patternsin the example.
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(8.27) Culture.

The student understands the
relationship between the arts
and the times during which
they were created.

(A) describe developmentsin art, music,
literature, drama, and other cultural
activitiesin the history of the United
States;

(B) analyze the relationship between
fine arts and continuity and changein
the American way of life; and

(C) identify examples of American art,
music, and literature that transcend
American culture and convey universal
themes.

(8.30) Social studies skills.
The student applies critical -
thinking skillsto organize and
use information acquired
from avariety of sources
including electronic
technology.

(A) analyze information by sequencing,
categorizing, identifying cause-and-
effect relationships, comparing,
contrasting, finding the main idea,
summarizing, making generalizations
and predictions, and drawing inferences
and conclusions;

(B) identify points of view from the
historical context surrounding an event
and the frame of reference which that
influenced the participants;

(C) support a point of view on a socia
studies issue or event; and

(D) use appropriate mathematical skills
to interpret social studiesinformation,
such as maps and graphs.

(8.31) Social studiesskills.
The student communicatesin
written, oral, and visual
forms.

(A) find the probabilities of compound
events (dependent and independent); and

(B) use theoretical probabilities and
experimental results to make predictions
and decisions.

(8.32) Social studies skills.
The student uses problem-
solving and decision-making
skills, working independently
and with others, in avariety
of settings.

(B) use a decision-making processto
identify a situation that requires a
decision, gather information, identify
options, predict consequences, and take
action to implement a decision.

Davis Middle School band director, Ben
Whitney, is setting specific guidelines for his
student composers by integrating lessons
from the eighth grade social studies
curriculum. After meeting with the eighth
grade social studies teacher, Ms. Garrison, the
teachers plan an artsintegration lesson.

Ms. Garrison’s social studies classis creating
atimeline of historical events that happened
in the early 1900'sin America. Specifically,
the students are identifying cause-and-effect
relationships from 1900-1915. The timeline
includes major historic events that happened
during this fifteen-year period.

Mr. Whitney is working on composition with
his eighth grade Instrumental Ensemble class.
Mr. Whitney also has the students doing
research and a music timeline of the same
fifteen year period. The students are to look
for major musical works and composers from
1900-1915.

The following day, Mr. Whitney asks the
students to combine the timelines from both
classes to create one timeline. Thistimeline
will include all major historic events, musical
works, and composers of the fifteen year time
period.

The students are then asked to listen to and
evaluate one of their pieces of music and how
it relatesto what was happening at the time it
was written. The students work in groupsto
discuss the major themes and draw
conclusions about the impact the music had
on that time period, as well as the historical
event influencing the music.




