


Introduction

Each of the following Arts Integration Examplesis built upon an existing vignette from the CEDFA
Curriculum Frameworks. The concept with which we worked was to extend the Framework examples to
the TEKS for English Language Arts, Mathematics, Science, and Social Studies. The resulting integrated
lesson stresses collaboration between the fine arts teacher and teachers from other disciplines. Furthermore,
each vignette illustrates a crossdisciplinary lesson that strivesto equally address the student standards from
both disciplines. In many examples, student assessment strategies such as journaling or student
presentations are built into the activity. In some of the examples, the learning occurs in separate classes
united by a conceptual thread. In others, the educators team-teach during their scheduled blocks.

These examples, much like the Curriculum Frameworks on which they are based, are meant to serve as
illustrations of a process of TEK S alignment. The purpose of this approach is to highlight how the same
lesson activity can apply to each of the other disciplines, and stress the process of discovering the
connections.




Art: Gradel

CEDFA Arts Integration Tool

From Art Curriculum Framewor k

TEKS/Strand

Content/Pr ocesses

Vignette

Per ception

First grade students increase their
awareness of the similarities and
differencesin line, color, texture, and
form and identify patternsin the
environment.

Creative Expression/
Performance

Students combine shapes, lines, and
colorsin new ways to create complex
images in drawings, using crayons
and large soft pencils, and paintings
on large paper with large brushes. By
printing with found objects, students
invent patterns and develop skillsin
organization. Students increase fine
motor skills by making and remaking
constructions of paper, cardboard,
and clay. They place shapesin rows
or simple patterns.

Historical/Cultural
Heritage

Students experiment freely, drawing
and identifying objects from different
cultures and places. First grade
students recognize that artists use a
variety of waysto share their ideas
about many subjects, such as
themselves, their families, and their
traditions.

Response/Evaluation

By viewing and discussing a variety
of artists’ works, students identify
genres by subject, such as landscapes
and portraits. First grade students
evaluate art pieces naturally and
begin to use art vocabulary to
describe art concepts. They improve
listening skills and learn to show
respect when listening to others
opinions. They continue the
evaluation process by helping to
select works for public display or for
the class portfalio.

Students create a “ seeing journal,” a collection of
visual images and impressions. A seeing journal uses
visual images instead of words to communicate
experiences important to the child. Photographs,
pictures from magazines, wall paper samples, words,
letters, found objects, and personal sketches are just
afew of the things that can be inserted. The only
criterion is that the image has meaning for the child.

The seeing journal can be a source for many other
activities. Children may organize their images into
categories or share their collections with the class or
asmall group. Additionally, the seeing journal can
be maintained over a number of years, serving asa
basis for assessing perceptual change and
development.
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CEDFA Arts Integration Tool

English Language Arts
(1.2) Listening/speaking/
pur poses

The student listens
attentively and engages
actively in avariety of oral
language experiences

Strand
(A) participate in rhymes, songs,
conversations, and discussions (K-3);

(B) listen critically to interpret and
evaluate (K-3); and

(C) listen responsively to stories and
other texts read aloud, including
selections from classic and
contemporary works (K-3).

(1.2) Listening/speaking/
culture.

The student listens and
speaks to gain knowledge
of his’her own culture, the
culture of others, and the
common &l ements of
cultures.

(A) connect experiences and ideas
with those of others through speaking
and listening (K-3); and

(B) compare language and oral
traditions (family stories) that reflect
customs, regions, and cultures (K-3).

(1.3)
Listening/speaking/audie
nces/oral grammar.

The student speaks
appropriately to different
audiences for different
purposes and occasions.

(A) ask and answer relevant
guestions and make contributionsin
small or large group discussions
(K-3).

(1.4) Listening/speaking/
communication. The
student communicates
clearly by putting thoughts
and feelingsinto spoken
words.

(A) learn the vocabulary of schooal,
such as numbers, shapes, colors,
directions, and categories (K-1);

(B) use vocabulary to describe
clearly ideas, fedlings, and
experiences (K-3);

(C) clarify and support spoken
messages using appropriate props,
such as objects, pictures, and charts
(K-3); and

(D) retell a spoken message by
summarizing or clarifying (K-3).

Vignette

Mr. Garcia, the elementary art teacher arranges an art
integration activity with the first grade English language arts
teacher, Mrs. Jones. During the activity, students act as
contemporary art historians exploring the work of their
peers.

Students trade their “seeing journals’ with one another, read
and investigate each other’ s works, and then summarize and
share ideas through brief individual presentationsto the
class. The student art historian critiques the works using new
vocabulary of the art elements, such as form, pattern,
texture, line, and color. Students formulate opinions as to
themes in the artist’s work, the general style of the work,

and make predictions about future directions for the artist’s
work.

Following the presentations, the class conducts a group
discussion on the ideas presented by the student art
historian. Classmates ask and answer questions and
formulate their opinions on whether they agree with the
presenter’ sideas and if they see alternative meanings within
in the artist’s work. Following the discussion, the artist is
given achance to clarify their intent and offer a rebuttal.
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English Language Arts
(1.5) Reading/print

awar eness. The student
demonstrates knowledge of
concepts of print.

(A) recognize that different parts of a
book such as cover, title page, and
table of contents offer information
(K-1),.

(1.12) Reading/
comprehension. The
student uses a variety of
strategies to comprehend
selections read aloud and
selections read
independently.

(A) draw and discuss visual images
based on text descriptions (1-3);

(B) make and explain inferences
from texts, such as determining
important ideas and causes and
effects, making predictions, and
drawing conclusions (1-3); and

(C) identify similarities and
differences across texts, such asin
topics, characters, and problems (1-
2).

(1.13) Reading/literary
response. The student
responds to various texts.

(A) respond through talk, movement,
music, art, drama, and writing to a
variety of stories and poemsin ways
that reflect understanding and
interpretation (K-1); and

(B) connect ideas and themes across
texts (1-3); and

(1.14) Reading/text
structured/literary
concepts. The student
recognizes characteristics
of various types of texts.

(A) understand literary terms by
distinguishing between the roles of
the author and illustrator, such asthe
author writes the story and the
illustrator draws the pictures (K-1);.

(1.15) Reading/inquiry/
resear ch. The student
generates questions and
conducts research about
topics using information
from avariety of sources
including selections read
aloud.

(A) use pictures, print, and people to
gather information and answer
questions (K-1); and

(B) recognize and use parts of a book
to locate information, including table
of contents, chapter titles, guide
words, and indices (1-3);.

Vignette

Humboldt Elementary School art teacher, Mr. Garcia, builds
on his student’s “seeing journals’ from art class by
integrating them with lessons from the first grade English
language arts curriculum. After meeting with the first grade
English teacher, Mrs. Jones, the teachers plan an arts
integration activity that focuses on the Reading strand of the
ELA TEKS.

To begin the activity, Mrs. Jones selects a poem for the
students to read and interpret. She asks each student to
identify the main ideas and themes of the poem, and to take
notesin their “seeing journa.” In art class, Mr. Garcia asks
students to create two illustrations, one that describes the
poem selected by Mrs. Jones, and the other, an abstract
piece, depicting the student’s emotional reaction to the
poem. Students use found objects, collage materials, paints,
crayons, and markers to create the illustrations.

The following day, the teachers inform students that they
will be creating an anthology of the class response to the
selected poem. Each student’s page in the anthology will
contain the text of the poem as well as the two illustrations
donein art class. Additionally, students will be scanning in
artwork and designing their own pages in the computer lab.

Students research the structure of books and principles of
graphic design at the school library and on the Internet to
prepare ideas for creating their anthology pages.
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English Language Arts

(1.18) Writing/purposes.
The student writes for a
variety of audiences and
purposes and in avariety of
forms.

(A) writeto record ideas and
reflections (K-3); and

(B) write to discover, develop, and

refine ides (1-3);.

(1.19) Writing/writing
processes. The student
selects and uses writing
processes to compose
original text.

(A) generate ideas before writing on

self-selected topics (K-1);.

(1.23) Writing/
inquiry/research.
The student uses writing as

(A) record or dictate questions for

investigating (K-1); and

Vignette

Humboldt Elementary School teacher, Mrs. Jones, meets
with art teacher, Mr. Garcia, to plan a way to connect
student learning in art and English language arts. Mrs. Jones
isinterested in Mr. Garcia s use of “seeing journals’ asa
place for students to visually record their observations,
knowledge, and ideas concerning the world around them.
Mrs. Jones proposes that the students use each other’s seeing
journalsto create pieces of short fiction.

Students pair off and exchange journals. After taking notes
and making lists of topics and ideas presented in each
other’sjournals, students devise a story based upon the
visual images in their classmate’s journal. Each student
composes hig'her story, typesit in the computer lab, and

atool for learning and sharesit with the owner of the journal.

research.

(B) record or dictate his’her own
knowledge of atopic in various
ways, such as by drawing pictures,
making lists, and showing
connections among ideas (K-3).
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M athematics

(1.1) Number, operation,
and quantitative
reasoning. The student
uses whole numbers to
describe and compare
quantities.

Strand

(A) compare and order whole
numbers up to 99 (less than, greater
than, or equal to) using sets of
concrete objects and

pictoria models;

(B) create sets of tens and ones using
concrete objects to describe,
compare, and order whole numbers;
and

(C) use words and numbersto
describe the values of individual
coins, such as penny, nickel, dime,
and quarter and their relationships;.

(1.2) Number, operation,
and quantitative
reasoning. The student
uses pairs of whole
numbers to describe
fractional parts of whole
objects or sets of

objects.

(A) share awhole by separating it

into equal parts and use appropriate
language to describe the parts, such
asthree out of four equal parts; and

(B) use appropriate language to
describe part of a set, such asthree
out of the eight crayons are red.

(1.3) Number, operation,
and quantitative
reasoning. The student
recognizes and solves
problems in addition and
subtraction situations.

(A) model and create addition and
subtraction problem situations with
concrete objects and write
corresponding number sentences,.

(1.4) Patterns,
relationships, and
algebraic thinking. The
student uses patternsto
make predictions.

(A) identify, describe, and extend
concrete and pictoria patternsin
order to make predictions and solve
problems;.

(1.5) Patterns,
relationships, and
algebraic thinking.
The student recognizes
patterns in numbers and
operations.

(B) compare and order whole
numbers using place value; and.

Vignette

Mr. Garcia, the Humboldt Elementary School art teacher,
extends his “seeing journa” art activity to integrate with
mathematics by designing an integrated lesson with the
mathematics teacher, Ms. Williams.

Ms. Williams' classis studying number, operation,
guantitative reasoning, and pattern, and visua art presents
an effective method to integrate manipulatives and to reach
different learners.

In art class, Mr. Garcia asks students to sift through their
“seeing journals’ and make note of repeating patterns of
images, symbols, or ideas. For example, José has a keen
interest in both birds and baseball. He counts 10 pictures of
birdsin hisjournal. He also notices that a bird is the mascot
of hisfavorite team, the Cardinals.

Once students compl ete sorting and counting the images and
themesin their journals, Mr. Garcia has them create
advertisements for their journals using the numbers as sales
points. He instructs them to classify their journals based
upon the image or idea that had the most repetition.

In math class, Ms. Williams asks students to assign fictional
pricesto their journals, and, using their ads and fake money,
they arrange for an auction by topic. Students keep track of
which journal auctions for the highest price, and draw
relationships between that value and the common interests
of the class.
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M athematics

(1.6) Geometry and
spatial reasoning.
The student uses
attributes to identify,
compare, and contrast
shapes and solids.

Strand

(A) describe and identify objectsin
order to sort them according to a
given attribute using informal
language;

(B) identify circles, triangles, and
rectangles, including sguares, and
describe the shape of balls, boxes,
cans, and cones; and

(C) combine geometric shapesto
make new geometric shapes using
concrete models.

(1.7) Measurement. The
student uses nonstandard
units to describe

length, weight, and
capacity.

(A) estimate and measure length,
capacity, and weight of objects using
nonstandard units; and.

Vignette

For integrating geometry and measurement into his “seeing
journal” art lesson, Mr. Garcia and the mathematics teacher,
Ms. Williams, create alesson based on students’ self-
portraits.

First, Mr. Garcia gives each student a mirror, and, using,
graphite, charcoal, and ink, asks them to draw a quick self —
portrait of their face. He demonstrates how to hold their
arms out straight in front of them and to use the placement
of their thumb on a pencil to measure the proportions of
what they see and how to estimate where the facial features
fall in relationship to each other.

Then, during math class, Ms. Williams uses print-outs from
digital photographs to help studentsidentify and see the
fundamental shapesin their own faces. Using cut paper
shapes in the forms of circles, squares, triangles, and
rectangles, students create a collage on top of their
photograph by building their face with the simple shapes.

Once the glue dries, students place these images into their
journals for comparison with their drawings from art class.
Mr. Garcia asks students how much better they think they
might be able to draw themselves using their simple shape
collage as a guide. He then distributes mirrors and has
students draw directly onto the collages with graphite.
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M athematics

(1.9) Probability and
statistics. The

student displays datain an
organized form.

Strand

(A) use organized data to construct
real object graphs, picture graphs,
and bar-type graphs.

(1.11) Underlying
processes and
mathematical tools.

The student applies Grade
1 mathematicsto solve
problems connected to
everyday experiences and
activities in and outside of
school.

(A) select or develop an appropriate
problem-solving strategy, including
drawing a picture, looking for a
pattern, systematic guessing and
checking, or acting it out in order to
solve a problem; and

(B) usetools, such asreal objects,
manipulatives, and technology to
solve problems.

(1.12) Underlying
processes and
mathematical tools.

The student communicates
about Grade 1 mathematics
using informal language.

(A) explain and record observations
using objects, words, pictures,
numbers, and technology; and

(B) relate informal language to
mathematical language and symbols.

(1.13) Underlying
processes and
mathematical tools.
The student uses logical
reasoning to make

sense of his or her world.

(A) reason and support thinking
using objects, words, pictures,
numbers, and technology.

Vignette

Studentsin Ms. Williams' mathematics class are studying
probability and problem solving using underlying
mathematical processes as tools for investigation.

After planning an arts integration activity with the art
teacher, Mr. Garcia, Ms. Williams asks students to bring
their “seeing journals’ to class. Ms. Williams and her class
are planning to solve a mystery. A fictitious loose-leaf page
has been found that might belong to ajournal in her class,
but the person who created the page is not present. In order
to determine if the page fits within the subject matter and
style of most of the student’s work, she proposes that they
conduct an informal survey, using the journals, to gain an
understanding of common class interests and experiences.

She asks students to exchange journals and create alist of all
of the images and subjects they encounter in their

classmate’ s book. Then, students tally each image and
record their findings on the blackboard. Students create a
pie graph and a bar graph illustrating the most common
images and subjects.

After sharing these graphs and discussing their thoughts,
students decide whether or not the “ mystery” page could
belong to someone in their class.
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Science

(1.2) scientific processes.
The student develops
abilities necessary to do
scientific inquiry in the
field and the classroom.

Strand
(A) ask questions about organisms,
objects, and events,

(B) plan and conduct simple
descriptive investigations;

(C) gather information, using simple
equipment and tools to extend the
Senses;

(D) construct reasonable explanations
and draw conclusions; and

(E) communicate explanations about
investigations.

(1.4) cientific processes.
The student uses age-
appropriate tools and
models to verify that
organisms and objects and
parts of organisms and
objects can be observed,
described, and

measured.

(A) record and compare collected
information;.

(1.5) Science concepts.
The student knows that
organisms, objects, and
events have properties and
patterns.

(A) sort objects and events based on
properties and patterns; and

(B) identify, predict, and create
patterns, including those seen in
charts, graphs, and numbers.

(1.6) Science concepts.
The student knows that
systems have parts and are
composed of organisms
and objects.

(A) observe and describe the parts of
plants and animals;.

(1.7) Science concepts.
The student knows that
many types of change
occur.

(A) observe and record changesin
thelife cycle of organisms.

(1.10) Science concepts.
The student knows that the
natural world includes
rocks, soil, and water.

(A) observe and describe differences
in rocks and soil samples;.

Vignette

First grade students naturally explore their environment in
science class, asking questions about organisms, objects, and
events. Mr. Garcia understands that extending the “seeing
journal” into science class will help students record their
observations for later analysis and reflection. Mrs. Mann, the
science teacher, and Mr. Garcia collaborate on an integrated
lesson using the students “seeing journals.”

In science class, students are studying growth cycle of

plants, and each student has planted a bean sprout in a
Styrofoam cup. Over the course of afew months, students
will measure their plant, and record observations, such asthe
date, the number and color of leaves, amount of sunlight and
water to which the plant is exposed, and the condition of the
plant’s soil.

Students draw aline dividing the left-hand pages of their
seeing journalsinto top and bottom. In the top area, they
sketch their plant during science observations, record their
notes and data, and compare their information with others.
They note any follow-up questions as well as explanations
for certain characteristicsin their plant.

In art class, students use the bottom half of the page to
respond to the science experiment creatively. Mr. Garcia
|eads them through activities, such as making drawings from
the plant’s point of view and perspective—what it “sees’
and how it “feels’ asit tries to push up through the soil — to
sketching cartoons and devel oping narratives surrounding
their experimentsin science. Mr. Garcia uses the time spent
on the science portion of the journals as a daily warm-up
activity during the course of the science experiment.

Students continue to use the right hand pages of their
journals as a place to collect images, draft ideas, and
communicate experiences important to them, but reserve the
left-hand pages for their science observations and further
exploration of related ideas.
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Social Studies

(1.3) History. The student
understands the concepts of
time and chronology.

Strand

(A) distinguish among past, present,
and future;

(B) create a calendar or timeline; and
(C) use vocabulary related to

chronology, including yesterday,
today, and tomorrow.

(1.4) Geography. The
student understands the
relative location of places.

(A) describe the location of self and
objects relative to other locationsin
the classroom and school.

(1.5) Geography. The
student understands the
purpose of maps and
globes.

(A) create and use simple mapsto
identify the location of placesin the
classroom, school, community, and
beyond; and

(B) locate places of significance on
maps and globes, such asthe local
community, Texas, and the United
States.

(1.6) Geography. The
student understands various
physical and human
characteristics of the
environment.

(A) identify and describe the physical
characteristics of places, such as
landforms, bodies of water, natural
resources, and weather;

(B) identify examples of and uses for
natural resources in the community,
state, and nation; and

(C) identify and describe the human
characteristics of places, such as
types of houses and ways of earning
aliving.

Vignette

Studentsin Mr. Johnson’ s first grade social studies class are
studying basic concepts in history and geography, such as
chronology and mapmaking. Mr. Johnson hopes to engage
his class though an integrated lesson combining visual art
and socia studies. After planning with the art teacher, Mr.
Garcia, Mr. Johnson decides to connect to an ongoing
project in art class, the development of students’ “seeing
journals.”

In art class, students review principals of visual
communication and the art elements, such as composition,
line, shape, color, texture, and form. Mr. Garcia presents
them with modern, satellite imagery of the Earth. Some
students express surprise at the images, and Mr. Garcia uses
this moment to explain art concepts such as abstraction,
point of view, and perspective. He points to how the images
contain texture, how rivers and faultsillustrate line, and how
patches of land look like bold shapes and colors.

Mr. Garciathen displaysimages of old world maps, -some
of the globe, and others of Texas. He asks studentsto
compare the different images, note how the illustrator of the
map used symbols to help locate the viewer, and how a map
communicates information about places.

In social studies, Mr. Johnson connects with Mr. Garcia's
lesson by displaying the same satellite images and talking
about the characteristics of landforms, bodies of water,
natural resources, and wesather. He shows the students the
maps and asks them to find how many cities are located on
or near major geographic elements, such asrivers, lakes, and
coastlines. He also notes how the changes in the maps and
satellite images reflect changes that have occurred through
time. A map made hundreds of years ago does not look like
a map made today, both because the way of making maps
has changed, but also because the land forms as well asthe
shapes denoted by the borders of countries, states, and cities,
have changed.

Mr. Johnson and Mr. Garcia ask studentsto create their own
maps in their “seeing journals’ depicting what they imagine
their city and school to look like five hundred years into the
future. Below these maps, students draw a simple timeline
marking the major historic changes they think will occur
each century between now and then. After completing their
drawings, students share their ideas in small groups.
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Social Studies

(1.8) Economics. The
student understands the
condition of not being able
to have all the goods

and services one wants.

Strand

(A) identify examples of people
wanting more than they can have;

(B) explain why wanting more than
they can have requires that people
make choices; and

(C) identify examples of choices
families make when buying goods
and services.

(1.10) Government. The
student understands the
purpose of rules and laws.

(A) give examples of rules or laws
that establish order, provide security,
and manage conflict.

(1.14) Culture. The
student understands how
families meet basic human
needs.

(A) describe ways that families meet
basic human needs; and

(B) describe similarities and
differencesin ways families meet
basic human needs.

(1.15) Culture. The
student understands the
importance of family
beliefs, customs,
language, and traditions.

(A) describe various beliefs, customs,
and traditions of families and explain
their importance; and

(B) retell stories from selected
folktales and legends, such as
Aesop's fables.

(1.16) Science,
technology, and society.
The student understands
how technology has
affected daily life, past and
present.

(A) describe how household tools
and appliances have changed the
ways familieslive;

(B) describe how technology has
changed communication,
transportation, and recreation; and

(C) describe how technology has
changed the way people work.

(1.18) Social studies skills.
The student communi cates
in written, oral, and visual
forms.

(A) expressideas orally based on
knowledge and experiences; and

(B) create visual and written material,
including pictures, maps, timelines,
and graphs.

Vignette

Mr. Johnson’ s first grade class has been studying the
Galveston Hurricane of 1900 and using it as a model for
studying economics, government, and culture. Students
have studied pictures and timelines of the disaster, listened
to stories of families, and learned about the legends that are
still told regarding that dark and dangerous night.

Mr. Johnson asks students what they might tell people who
lived in Galveston in 1900 if they could go back in time and
warn them of the oncoming storm. Mr. Johnson notes that
while several families were wealthy, many of the victim’'s
families did not possess alot of wealth.

He asks students to brainstorm alist in their “seeing
journals’ of abasic survivor’skit for the flood victims, with
options to substitute one thing for another if the family did
not have enough money. He also asks students to think
critically about the choices families make when buying
goods and how they might convince those families that they
needed the items in the survivor’ s kit, even though they
could not see the storm coming. He also notes the
importance of certain rules or lawsin government that
helped the town recover from this disaster. Furthermore,
students take into account the types of technology and
communication methods that existed in 1900, as opposed to
now. If they could bring only one technological innovation
from the 21% century with them when they went back in time
to talk with the people of 1900 Galveston, what would that
technology be?

In art class, Mr. Garcia and students create illustrations of
theitemsin their survival kit, as well as advertisements and
postersin order to help convince the people of 1900
Galveston to buy their survival kit over some other item.
They also work as a class to produce a scroll of suggested
laws that might help the population recover from the
oncoming storm. In order to create the illusion of the scroll
having originated in 1900 Galveston, and not coming from
the present, Mr. Garcia suggests several treatments of the
paper which will alter the edges, stain the paper ayellow
hue, and create physical texture through crumpling and
tearing. Students participate in brainstorming other ways to
make the scroll ook “old.” Once completed, the students
present their drawings and ideas to another group of first
grade students.
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